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History, Theoretical Foundation and Program Design

The Bilingual Authorization (BILA) at the University of Southern California, Master of Art in
Teaching (MAT) program is grounded in the belief that all students come with a range of linguistic
abilities and assets ready to attain academic success in school and beyond. California is rich in language
resources. Currently there are over 1.6 million ELs in CA (4.7 million nationally). The range of language
learners in our classrooms allows all children to benefit from the linguistic and cultural diversity that
fills our classrooms. The BILA program supports candidates to understand that teachers are key in
helping students see language across the curriculum, guide language through differentiation for diverse
language learners, and use language as a means for access and equity. The MAT program believes
strongly in the important role that language plays in the academic achievement of all children and
therefore has integrated strong language and literacy instruction across all courses in the program.

The purpose of the MAT BILA program is to help teachers learn how to support diverse language
learners in the classroom. Through coursework and field experiences, credential candidates are guided
in their understanding of the history, policies, and current instructional practices for language learners
in our classrooms, including English learners, Long Term English Learners, Newcomers, Standard English
Learners and English Only students. More specifically, the BILA at USC prepares Spanish-speaking
teacher candidates to prepare for teaching and supporting language learners and their families whose
primary language is Spanish. Understanding that the majority of English language learners in California
and across the country speak Spanish, BILA at USC hopes to contribute to the pool of teachers working
to support this large student population.

In 2015, in response to the newly revised California Standards for the Teaching
Profession, the USC Rossier MAT Program embarked upon a comprehensive program revision. The goal
was to align more effectively with the new standards and to move toward an integrated general
education/Education Specialist teacher preparation, where Candidates completing the program could
be recommended for both credentials. The BILA was also an integral part of this new program format.
All BILA standards with the exception of standard 5 and 6 (Spanish language specific exams) were
embedded in the MAT program for all MAT candidates to complete. In addition, candidates seeking a
BILA in Spanish at the time took one additional course related to culture. However, as of September
2020, the additional course has been replaced with the CSET LOTE V to meet standard 5 of the BILA
standards related to culture. Therefore, the program of study for the BILA candidate is the successful
completion of the multiple or single subject MAT program that includes coursework that meets the
BILA standards, primary language fieldwork experiences, and CSET LOTE Ill and V.



Leadership for this effort was shared by the Rossier School of Education and the MAT Program
faculty. At the school level the Rossier School of Education Dean and the Associate Dean of Academic
Programs participated in the conceptualization of a new program and decision-making related to
resources, personnel and accountability with the MAT Program Chair. The Program Chair was guided
by Course Coordinators (leads from each content area and Clinical Experience), as well as MAT
Governance, a board of four faculty, one from each of the credential areas (Secondary, Elementary,
Education Specialist and BILA). Communication flowed through the sharing of each of these groups’
meeting notes and multiple school and program emails, publications, and meeting agendas (ex., All
Faculty and Staff Meeting). Program development documents and communication were/are kept in a
Google doc file, MAT Prime, available to all faculty.

Site-based partners were (and continue to be) an integral part of the development and review
process. They attended meetings dedicated to their input, scheduled in the late afternoon online, and
participated in Fall and Spring Retreats. Partners whose role is also that of Guided Practice Mentor met
with Core Pedagogy and Practicum professors each term to consult about Candidates on ZOOM or
telephone. Partners teaching as adjunct and part time faculty attended course faculty meetings held
every 2 weeks, where their contributions to assessment and curriculum could be made. Full time faculty
were (are) frequently at schools where local Candidates are placed, to discuss ideas and consult with
mentors._Course Coordinator Meetings and MAT Governance Meetings continue to discuss and
represent the interests and concerns of all faculty. These meetings and ongoing communication
reviewed MAT program coursework and assessments for ongoing program improvement. Additionally,
a BILA advisory group that consists of 2 full-time MAT faculty who oversee the BILA program, and 3
field-based partners with a range of experiences working with English learners and bilingual settings,
meet to discuss the BILA program. This group of advisors reviewed and developed the BILA specific
fieldwork tools and rubrics used for primary language fieldwork requirements. The implementation of
the DUAL CREDENTIAL Program, including the BILA was the focus of a faculty professional development
on Sept. 14, 2020.

To accomplish this BILA Candidates are placed in classrooms with English language learners for
the duration of their field placement and required to demonstrate teaching in the primary language
(Spanish), as well their meeting all criteria on the Bilingual Authorization Fieldwork Competencies.
Candidates show demonstration of BILA fieldwork criteria during Term 3, as well as successful
completion of CSET LOTE lll and V.

During the pandemic flexibility has required the MAT to diversify how hours are being met, in
accordance with the CTC's acceptable options. In this context, 15-20 hours a week are expected in
General Education. BILA competencies will be met during general education hours through a variety of
professional development and virtual contact formats with students. Activities designed to meet these
categories are virtual instruction, webinars, instructional monitoring of student growth and feedback
on work submitted. For BILA candidates, the primary language requirements are met as part of the
overall fieldwork requirements as outlined in the BILA fieldwork guide for Candidates.

Course of Study - Curriculum and Field Experience
Courses supporting the development of BILA skills are highlighted in red below.

The initial revision made during the first phase of change was that coursework addressing
pedagogy/instruction, and field experiences were integrated into one course, called Core Pedagogy and
Practicum. This is a consistent format across each of the three terms (EDUC 670, 673 and 677). These
courses parallel the two other series of coursework, Teaching Students with Learning Differences
(Seminar A Continuum) and Language and Literacy (Seminar B Continuum). The three strands were
designed to connect to each other through shared content, foci of assignments and the use of reflection
as a developmental tool in each term. Some faculty teach more than one course in a term which
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facilitates integration. A course and sequence (ex. Term 1) shows how they support and enhance each
other for a more holistic and unified approach toward learning to teach. Standards framing the
Multiple/Single Subjects Preliminary credential, Preliminary Education Specialist/Mild-Moderate with
Autism Authorization credential and the Bilingual Authorization (BILA) are addressed through this
integrated approach.

Term 1

In Term 1, Introduction to Curriculum & Pedagogy in Urban Schools, the first course in the Core
Pedagogy and Practicum continuum, EDUC 670 Elementary and Secondary, is a general introduction to
curriculum and instruction (pedagogy) affecting teaching and learning across disciplines, grade levels,
and different social contexts of schooling. The understanding of theories and research related to
curriculum design and instructional models is a prerequisite to the development of professionalism and
prospective teachers’ abilities to implement and advocate for appropriate practices responsive to
needs, interests, and abilities of K-12 students in all educational settings. The explicit knowledge of
curriculum designs and instructional models is intended to provide the foundation to assist educators
in becoming “teacher leaders” within the classroom, school, district, and community/state/federal
contexts. Throughout the program the Core Pedagogy and Practicum continuum coordinates the
alignment of coursework and fieldwork.

EDUC 671, Contexts in Educational Equity, Access and Agency, the first course in the Seminar A
continuum. It addresses issues of varying educational contexts, equity and access to quality educational
experiences, influences of a wide range of student characteristics and begins a program-long critical
conversation focused on reflection, discourse and culturally relevant pedagogy.

EDUC 672, Integrated Language Development Across the Curriculum, connects to this foci from
a language development perspective. It explicitly presents candidates with the clear connection
between language and learning in school, across all curricular areas. The focus on the role of language
in schools today is evidence of the role language plays in the academic success of all children. At the
core of all learning is language. Students access knowledge and information through language and in
turn use language to communicate their learning.

Term 2

Term 2 begins simultaneous on-site Guided Practice and and continued in-class study of pedagogy and
instruction in the integrated EDUC 673 Integrating Social Studies, Lanquage Arts and Guided Practice
(Multiple Subjects) and EDUC 673 Applications of Curriculum and Pedagogy, Part A (Secondary). The
Guided Practice Scope and Sequence for students entering the MAT Fall 2020 (beginning Guided
Practice Spring 2021) illustrates a gradual release toward independent teaching in this Term 2
integrated pedagogy and Guided practice course. Candidates begin with a co-teaching experience with
their Guiding Teacher in Week 3, increasing the number of lessons taught every other week, to 4
sequential lessons a week, Weeks 11-13.

Seminar A coursework, EDUC 674 Identifying and Teaching to Student Differences, explores
instruction, differences in how students learn and how to address those differences in relation to school
expectations and challenges to equal access to learning. EDUC 674 connects to 673 and 675/676 in that
it proceeds with greater depth in examining the range of learners from typical students to those
needing more support or challenge, presenting strategies to differentiate, scaffold, and assess fairly for
high student outcomes.

Seminar B coursework, EDUC 675 Literacy Instruction in Elementary Education and Educ 676
Literacy Instruction in Secondary Education are designed to prepare teachers and prospective teachers
in the application of a balanced, integrated, and interactive perspective to teaching reading/language
arts in grades K through 8. The focus of the course is on the foundational skills and strategies needed
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in the developmental phase of "learning to read," which is essential to the next phase of "reading and
learning for life." This course examines how to foster literacy learning and support student’s ways of
learning, including those with special learning needs; those from language backgrounds other than
English; and those from diverse cultures and/or socioeconomic backgrounds.

Term 3

In Term 3 (asin Term 1 & 2), assignments in Seminar A and B courses are aligned with the work in Core
Pedagogy and Practicum continuum in the classroom setting. Key Assessments bring together both
clinical experiences and coursework as applied assessments, inclusive of general education, students
needing extra support, students who are second language learners and students who are advanced
learners.

The EDUC 677: Applications of Curriculum and Pedagogy in Urban Secondary History and Social
Science Classrooms (Social Science example) is designed for candidates to progress in the competencies
of classroom teaching and apply content knowledge in their chosen discipline (e.g., Math, Science,
English Language Arts, Social Science, or Multiple Subjects). This is conducted through the use of the
models of teaching introduced in this program, and by demonstrating a repertoire of pedagogical
practices responsive to the needs and interests of diverse learners. Candidates engage in various forms
of inquiry, and facilitate instruction that enables learners to become collaborative and independent
problem-solvers, as well as critical and creative thinkers. Candidates enroll in discipline-/content-area
specific sections of this course.

EDUC 678 - Applying Knowledge and Strategies for Teaching All Students. Inclusion is an
increasing opportunity for Candidates to experience teaching across a full range of educational needs.
While general education may be their educational home, integrated education has changed the
professional lives of special educators and general educators; their practices (and the standards that
guide their preparation) are more intertwined than ever before. Their work in collaboration with each
other might include co-teacher, consultant / resource teacher, curriculum specialist, tutor, behavior
specialist, or any combination to these. In each of these roles, today’s educators must have the
collaborative skills to accomplish this, to make the curriculum accessible to ALL students. This course is
intended to prepare Candidates to develop effective educational interventions for all students through
assessment, curriculum and instruction and classroom environment management. While all teacher
education candidates may not seek to become teachers of students with special needs, all teachers will
have students who require differentiation.

EDUC 679: Blended Learning Experiences for Students in Urban Schools. This course is designed
for teacher candidates to design, implement, and evaluate technology-rich learning environments to
customize and individualize learning opportunities and assessments for K-12 students. Candidates will
integrate knowledge of subject matter, pedagogy, and available instructional technology tools,
including assistive technology, to design learning experiences that engage and support all students in
learning the appropriate standards, along with improving students' conceptual understanding,
cultivating their critical thinking, and promoting their creative learning. The concept of literacy has
expanded considerably, given that being literate means more than reading and writing. Not only does
literacy include listening and viewing, but a number of other literacies have emerged as a result of the
diffusion of information and communications technologies (ICT) into teaching and learning
environments. This course expands the definitions of literacy through the lenses of digital media,
technology, and information.

Even though BILA skills are not the primary focus for coursework not highlighted, integrating
pedagogy and instruction for English Language Learners is critical to all MAT course work. Placing
candidates in classes with English Language Learners, and learning and using pertinent skills from the
beginning of the program is a requirement across all credential options.
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Field Experience: Guided Practice

Offering both online and on ground learning formats, field experiences take place onsite in several
states and in international settings, depending on the current needs of Candidates. All placements are
made _in schools that meet specific criteria. Guiding Teachers also meet specific criteria. Each
Candidate's Team is made up of a site-based Guiding Teacher, University Professor, an Academic
Adviser, and the Candidate. Other support personnel (writing coach, placement coach) interact with
the Candidates as needed. Guiding Teachers and University professors teaching the Core Pedagogy and
Instruction communicate directly. This format facilitates the University/School-site communication.
Review and feedback from instruction are exchanged through videotaped lessons for both the on
ground and online programs through the use of the Edthena platform where faculty and peers can
review and respond to lessons at the same online site. The lessons can be archived for term review and
use in the MAT clinical course curricula.

The newly revised program consists of three, 15-week terms, with three courses per term for a total of
28 units. Candidates are in the classroom Terms 2 & 3, (four days a week, with university courses on
Fridays) implementing a gradual release format towards teaching full time. The program assures the
600 (typically 756 hours) clinical hours for General Education and the 150 additional hours for Education
Specialist eligibility. The BILA standards are integrated into Guided Practice expectations as noted on
matrix and syllabi. All standards are met through this integration. A Clinical Scope and Sequence is

provided here.

MULTIPLE PATHS FOR DUAL CERTIFICATION_INTEGRATED MODEL Courses specifically providing BILA content
highlighted in RED

TERM 1 TERM 2 TERM 3 - 2 paths, 8 units each
10 units 10 units (Candidates choose 1)
All students Mult Subjects Single Subjects* | Seeking Gen Seeking dual Ed Spec
Ed,MST/SST with Gen Ed
EDUC 670 4 units EDUC 673 4units | 673 677 677 4 units: Course is
ELEM: ELA, SS, ELEM: 4 units 4 units: Pedagogy consistent with other
ART Math, Sci, PE Subject Specific | focuses on the general 677 but focuses on
SEC 670: * education special needs.
Secondary Subject
Specific
671 3 units 674 3units 674 3 units 678 2 units
672 3 units 675 3 units 676 3 units 678 2 units 679 2 units
679 2 unit
(same across all paths)
Program Key Assessments completed by all Candidates, with Ed Spec and BILA Highlights
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K A1 Planning for | KA 2 Teacher Candidate Video KA 3: EJTPA developed, implemented, submitted

Instruction and Portfolio Analysis
Assessment: Final EJTPA Making Good Choices Guide
Mini-Unit Plan
KA 4: Capstone Rubric
Elem rubric Elem Rubric
KA 5: Action Research Focused on a Student With a
Secondary Rubric Secondary Rubric Learning Difference Rubric

KA 6: BILA Authorization Fieldwork Competencies
Rubric for BILA Spanish Lesson

Total units: 28 units

The curriculum aligns with several local district calendars. The Master of Arts in Teaching degree
prepares teacher Candidates to pursue subject matter concentrations in the Multiple Subjects and
Single Subject (Social Science, Science, English, Math) content, and encourages Candidates to pursue
the BILA. A snapshot of Spring 2020 shows 52 on-ground and 194 online Elementary and Secondary
placements. Of those placements, 6 on-ground were in STEM related fields, as were 35 online
Candidates. Eight were seeking the Education Specialist Credential. Four were adding the BILA
authorization to their credential.

Assessment of Candidates

All Candidates are assessed through internal and external measures which are conducted
during and after the completion of the MAT Program. The goal for this use of multiple methods is to
maintain reliability and validity through documentation of progress toward 1) meeting California
Teacher Preparation Standards and TPEs, 2) meeting the educational values of the Domains document,
which embodies the MAT Conceptual Framework, and 3) providing evidence of impact in K-12
classrooms. Examples of mapping the connectedness of assessment efforts during the program in EDUC
670 SS and EDUC 670 MS are provided here.

Internal measures include informal evaluation such as performance in class activities, collegial
support and collaboration in coursework and at the school site, and on-going individual and shared
reflective activities which are part of each course. Each of these activities are integral to more formal
course evaluation. Internal formal course evaluation includes all class assighments, as described in both
the Program Review Matrix and course syllabi and three of the four Key Assessments (see chart above),
which all Candidates in all subject matter areas must successfully complete. Examples of internal formal
assessment which Candidates complete during Guided Practice are:

e Assignments submitted for review and feedback in EDUC 673 (Guided Practice A) include: 1
Entry Interview, 12 Goal Setting & Lesson Observation Forms completed by the Guiding Mentor
Teacher, 3 Reflective Teaching Events, 2 Reflective Focus Videos, 1 Mini-Unit, 1 Video Portfolio
Analysis, 1 Exit Interview.

e Assignments In EDUC 677/677B (Guided Practice B) include: 1 Entry Interview, 6 Goal Setting
& Observation Forms completed by the Guiding Mentor Teacher, 6 Focused Videos, 1 edTPA
Submission, 1 Capstone Project, 1 Exit Interview, 1 Final Performance Evaluation completed by
Guiding Mentor Teacher. For BILA candidates, primary language reflective teaching events are
also presented and reviewed by a BILA supervisor.
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https://drive.google.com/file/d/1mG_-7d2HXVfQem1dLU8ycGkG7715x0XS/view?usp=sharing
https://drive.google.com/file/d/1mG_-7d2HXVfQem1dLU8ycGkG7715x0XS/view?usp=sharing
https://drive.google.com/file/d/1mG_-7d2HXVfQem1dLU8ycGkG7715x0XS/view?usp=sharing
https://drive.google.com/file/d/1OooF4V9gX_GR7Jh6QAlf_HOw20Z8irp0/view?usp=sharing
https://drive.google.com/file/d/1OooF4V9gX_GR7Jh6QAlf_HOw20Z8irp0/view?usp=sharing

External assessment measures conducted during the MAT Program include the administration
of Common Indicator System (CIS) tools in partnership with Deans for Impact. The Teacher Belief and
Mindset Survey given 3 times during the MAT Program (the beginning, beginning of Guided Practice
and the conclusion of the program). The purpose of this measure is to gauge attitudes toward
commitment to the profession, inclusion, diversity and equity for alignment with the Rossier Mission
Statement. The Beginning Teacher Survey is conducted when Graduates are in their first teaching
position, nine months after graduation for a self-report of how prepared they felt to teach all children
when entering their own classroom. The Employer Survey measures this same performance, from the
administrators perspective. Each of these have been conducted once. The MAT Program is working to
increase the response rate on all measures.

Key Assessment # 3, completion of the edTPA, the national Teacher Performance Assessment
is conducted in Term 3. Internal Key Assessments 1 and 2 work toward preparing the Candidate to
successfully complete the edTPA. The pass rates for each content area, of the edTPA, disaggregated for
online and on ground populations, is also an evaluation indicator.

Additional external assessments are analyzed after Candidates complete the MAT Program. The
purpose of these measurements is to evaluate the level of skill and competence graduates feel they
have developed, (CCTC Program Completer Surveys) and the degree to which site base Mentors feel
they have acquired the skills to teach all students ( CCTC Master Teacher Surveys). The Los Angeles
Educator Pathways Partnership (LAEPP) is another source of data. LAEPP collects data on graduates
working in the LAUSD from 8 teacher preparation programs in the Los Angeles Basin. One hundred,
fifty-four (154) MAT graduates, with partial evaluation data, were identified as working in LAUSD
between the years of 2012-16 (the most recent report). Of those full data was received and analyzed
for seventy-six graduates. Four were rated Highly Effective, sixty-two were rated Effective, seven were
rated Developing and three were rated Ineffective.

Currently, all Multiple Subject Candidates must successfully complete the RICA. Candidates
seeking the BILA are also required to successfully complete the LOTE IIl and V and Key Assessment # 6,
which encompasses the criteria for BILA knowledge and skills applied to teaching in the primary
language .

1.1.1 Table depicting location, delivery models, and pathways

Location Delivery Model Pathway

USC City Center In-Person Traditional Student Teaching
MAT — MS and SS: 1 start per

year

Fall of each Academic Year

National and International Online Traditional Student Teaching
Locations
MAT- MS and SS:

Start # 1: Fall of each Academic
Year

Star # 2: January of the same
Academic year



https://drive.google.com/file/d/1Be9g_nqGjKy0LenhGVUeAI3TcGg_BB_P/view?usp=sharing
https://drive.google.com/file/d/1QB_In4Y_hAwKC97kgbOvh4SasJxfWHJn/view?usp=sharing
https://drive.google.com/file/d/1QB_In4Y_hAwKC97kgbOvh4SasJxfWHJn/view?usp=sharing
https://drive.google.com/file/d/1ebHo2wrk71wBGevCcb30lhDZ2SpjSk9S/view?usp=sharing
https://drive.google.com/file/d/1ebHo2wrk71wBGevCcb30lhDZ2SpjSk9S/view?usp=sharing
https://drive.google.com/file/d/1UcfCrCOg2jrWLvNHqkV5dvfw6UPzdZHy/view?usp=sharing
https://drive.google.com/file/d/1RSOGqrbnBCMvuwy--4FZhTYF0azovYU-/view?usp=sharing
https://drive.google.com/file/d/1An91HndbL4L5vjdx7TlKEPRW1sHM5vGq/view?usp=sharing
https://drive.google.com/file/d/1Lql46QgxWcz44xPZuWIQs-uA-XfkvofV/view?usp=sharing
https://drive.google.com/file/d/1GSagUAc4Zys-bhcKGzfoUNmMzJVcE9KL/view?usp=sharing
https://drive.google.com/file/d/1TsYuUkNdWOOcBc1NlGaniM-91Ln8G0I6/view?usp=sharing
https://drive.google.com/file/d/1AgqWeBz_BhuSutC0EjMEsk1eGj5Fnlm7/view?usp=sharing
https://drive.google.com/file/d/1ZD1ifW9Cfy6P0Y4z9R5dEmQlJR9hfik-/view?usp=sharing

2. Organizational Structure

The link below provides an organizational chart showing how the school and program leadership is
organized within the Rossier School of Education (slides 1-14) and Teacher Preparation programs (Slide
10). The Dean of the Rossier School of Education has the final responsibility for all decision-making. He
is supported by an Executive Council with representatives from Finance, Research and Faculty Affairs,
Faculty Council, Equity and Inclusion, Academic Programs and Communications. Each of these areas has
an organizational chain to define decision-making and governance.

The BILA is specifically supported by a faculty lead and BILA adviser. Students pursuing the BILA also
work directly with a BILA supervisor, who is an experienced practitioner in the field and has experience,
teaching, leading and working with a range of bilingual programs, instructional levels and families.
Another site-based instructional partner collaborates with the team on a regular basis, guiding the
program and Candidates. The Clinical Director confirms that the placement is BILA specific and that
clinical criteria are met. The Credential Analyst confirms that criteria are met as part of the
Recommendation Packet.

2.1 Organizational Chart/Graphic, RSOE
2.2 Organizational Chart, BILA

3. Faculty Qualifications

Currently 14 full time Research, Teaching, Professional, Clinical Track (RTPC) faculty are designated as
MAT professors. In the Fall 2020 term the faculty also includes 22 online and four on-ground Part Time
or Adjunct professors. Program and site-based collaboration is an important part of the BILA program.
Both the BILA supervisor and site-based instructional partner currently work in educational contexts
supporting English learners and use this experience to guide and teach BILA candidates. The faculty lead
also works extensively in schools in the area of English Language Development (ELD) and bilingual
education, including meeting with large districts related to programs for ELs and originated the core
BILA related course (EDUC672). An additional full time faculty member works closely with newcomer
programs in the field and has recently taken the lead in EDUC672 making on- going revisions based on
feedback from other faculty members. Site-based instructional partners also make ongoing revisions
based on their experiences in the field. All faculty associated with the BILA Program are bilingual in
Spanish.

“Full-time research-track, teaching-track, practitioner-track, or clinical-track faculty (RTPC)
appointments are made in accordance with University policy and school-specific guidelines. All initial
appointments of such faculty must be approved by the dean or Provost. Each school must have active
participation by RTPC faculty members in faculty governance, including on faculty guidelines for those
tracks. RTPC faculty are appointed to fixed-term contracts that must specify the starting and ending
dates of the appointment. (Section 4-C 2, USC Faculty Handbook, 2019). RTPC faculty can apply for
promotion by meeting the following criteria. USC also recognizes the importance of part-time faculty,
who are essential and integral to maintaining the high standards of the School’s academic programs
and fidelity to its mission. Therefore, the School sets forth in a document guidelines for part-time faculty
appointments, compensation, promotion and evaluation. Part-time faculty are appointed to a fix-term
contract and are eligible to be elected or appointed to faculty governance bodies. Criteria for Adjunct
Assistant Professor are:



https://drive.google.com/file/d/11r-tM-EdbEZN9YEJR70yolUZuZhjKNAi/view?usp=sharing
https://drive.google.com/file/d/1bxyauxSz2hc0meLc4p6sIGzf59xqFaSS/view?usp=sharing
https://drive.google.com/file/d/1CJDDv0uzbq_Ee0YpeEorEhuz1gD7U3kM/view?usp=sharing
https://drive.google.com/file/d/19_Ok8_-WK081i_hJp8Gyn8roUaj-W_zb/view?usp=sharing
https://drive.google.com/file/d/1IEKorNqAKDpIPfXYUlmaN1vGTqKeUox0/view?usp=sharing
https://drive.google.com/file/d/1TqWBKfCLHeOrniW7n4eubXVafuwUgsa-/view?usp=sharing
https://drive.google.com/file/d/1lMwPTGeHLt34YMfMKQAEJQOpV-mZiWdo/view?usp=sharing
https://drive.google.com/file/d/14VnJSzAzQgnTxO71-T-6Uq0QGUrIDMnB/view?usp=sharing
https://drive.google.com/file/d/1PVtYrtbh8srvTipfJ07GsDwLUC-WUxOp/view?usp=sharing
https://drive.google.com/file/d/1PVtYrtbh8srvTipfJ07GsDwLUC-WUxOp/view?usp=sharing

Required Exhibits and links:
3.1 USC Rossier Faculty Distribution Table

3.2 Annotated Faculty List with links to Faculty Vitae and Syllabi (MAT)

3.3 Published Adjunct Experience and Qualifications Requirements

3.4 Faculty Recruitment Documents: Currently, the university has no openings as a result of a Covid19
related hiring freeze.

3.5 MAT Faculty Guide

4. Course Sequence

The course sequence has been described in both narrative and chart form in the program summary. 4.1
provided 2 links with descriptions of overall program information for candidates seeking the dual
credential and BILA Authorization.

Required Exhibits/Link:
4.1 Published course sequence from Course Catalog for Integrated MS/SS, Ed Specialist, BILA

5. Course Matrix

5.1. provides matrices which support each set of standards denoting the candidates’ opportunity to
learn and master the competencies for that credential in this dual program. The required course matrix
templates for each program have been used, using course names across the top and Candidate
competencies down the left side. Each syllabus link connecting with a competency is noted with an |, P
orA.

Required Exhibit:

5.1. Course Matrix for Bilingual Authorization (BILA)

Field Experience: Guided Practice

Field experiences take place onsite in several states and international settings, depending on the
current needs of Candidates. All placements are made in_schools that meet specific criteria. Mentor
Teachers also meet specific criteria. A Candidate’s Team is made up of a site-based Guiding Teacher,
University Professor, a BILA Academic Adviser, and the Candidate. Candidates seeking the BILA also
work with a BILA coach, who verifies and documents skills development towards meeting BILA criteria
during terms 2 & 3. Guiding Teachers and University professors teaching the Core Pedagogy and
Instruction communicate directly. This format facilitates the University/School-site communication.
Review and feedback from instruction are exchanged through videotaped lessons for both the on
ground and online programs through the use of the Edthena platform where faculty and peers can



https://drive.google.com/file/d/1gtr2cfrgjrcqSdF8hZGcpUxCCzoatElI/view?usp=sharing
https://drive.google.com/file/d/1pt5h6Q6P9ASMmlQEgdShBxNr6cqTbb-v/view?usp=sharing
https://drive.google.com/file/d/18h-wGg3oXMWLCHD4qMursIrf4oHKZbJ4/view?usp=sharing
https://drive.google.com/file/d/1vT8AJ-HxXCI1uWy-3vS4RThjnWXXa29n/view?usp=sharing
https://drive.google.com/file/d/1i_75-tJsx4f9Hf3flpaPZWvs2oVRidif/view?usp=sharing
https://drive.google.com/file/d/148I6Xzi4nsp2Kg5tAFWOekGa__AuhEbG/view?usp=sharing
https://drive.google.com/file/d/148I6Xzi4nsp2Kg5tAFWOekGa__AuhEbG/view?usp=sharing
https://drive.google.com/file/d/1Cg5KXWSoM-i7umT0FF2mMyJDtjmbfADD/view?usp=sharing
https://drive.google.com/file/d/1Vx7zfZ_D_r_JWwcxb0nJ7p0PDQXHpU5R/view?usp=sharing
https://drive.google.com/file/d/19NY3_i0qv5EGdXYtBeG_s6g-rHrLrTZd/view?usp=sharing
https://drive.google.com/file/d/19NY3_i0qv5EGdXYtBeG_s6g-rHrLrTZd/view?usp=sharing

review and respond to lessons at the same online site. The lessons can be archived for term review and
used in the MAT clinical course curricula.

The newly revised program consists of three, 15-week terms, with three courses per term for a total of
28 units. Candidates are in the classroom Terms 2 & 3, (four days a week, with university courses on
Fridays) implementing a gradual release format towards teaching full time. The program assures the
600 (typically 756 hours) clinical hours for General Education and the 150 additional hours for Education
Specialist eligibility. The BILA standards are integrated into Guided Practice expectations as noted on
matrix, syllabi and assignment rubrics (BILA specific in blue). All standards are met through this
integration. A Clinical Scope and Sequence is provided here.

The curriculum aligns with several local district calendars. While subject matter placements vary by
grade (elementary) and/or subject matter within their discipline (secondary), most Candidates are at
the same site for two consecutive terms. Elementary Candidates experience both an upper and lower
elementary grade placement. Secondary Candidates experience a more than one subject matter
placement within their discipline. The Master of Arts in Teaching degree prepares teacher Candidates
to pursue subject matter concentrations in the Elementary (Multiple Subjects) and Secondary (Social
Science, Science, English, Math) content, and encourages Candidates to pursue the BILA. A snapshot of
Spring 2020 shows 52 on-ground and 194 online Elementary and Secondary placements. Of those
placements, 6 on-ground were in STEM related fields, as were 35 online Candidates. Eight were seeking
the Education Specialist Credential. Four were adding the BILA authorization to their credential.

Required Exhibits and links:

6.1 6.4 Table denoting number of hours of fieldwork (tab 2), clinical practice /Documentation of
Candidate Placements (sorted by school).

6.2 Signed MOU or Agreement for each placement

6.3 Veteran Practitioner Training Material

6.5 Clinical Practice Handbook/Manual

6.6 Fieldwork/Clinical Practice Syllabi

EDUC 670: Introduction to Curriculum & Pedagogy in Urban Schools (ELEM) Units: 4

EDUC 670: Introduction to Curriculum & Pedagogy in Urban Schools (SEC) Units: 4

EDUC 673: Integrating Language Arts, Social Studies, and Guided Practice (Elem) Units:4

EDUC 673: All Subject Specific Syllabi

EDUC 677: Curriculum and Pedagogy: An interdisciplinary approach (Elem) Units: 4

EDUC 677: Applications of Curriculum and Pedagogy in Urban Secondary History and Social
Science Classrooms (SEC - Slight differences between secondary subject specific syllabi) Units: 4

6.6.1 Clinical Practice Assessment Instruments:

6.6.1a Formal Assessment Instruments for Candidates



https://drive.google.com/file/d/1xXatHsAIODYW6ASRp4l-562coCF3vwP2/view?usp=sharing
https://drive.google.com/file/d/17j09XAOegugTdwZK8GviIwiJrzZ6o4nq/view?usp=sharing
https://drive.google.com/file/d/1PcQA6AXqQPW_8VDBLyQYXVzmyX9qkQkb/view?usp=sharing
https://drive.google.com/file/d/1PcQA6AXqQPW_8VDBLyQYXVzmyX9qkQkb/view?usp=sharing
https://drive.google.com/file/d/17c25iCIltte3Gk3BLYfBozbvQK7hAdMO/view?usp=sharing
https://drive.google.com/file/d/17c25iCIltte3Gk3BLYfBozbvQK7hAdMO/view?usp=sharing
https://drive.google.com/drive/folders/1S5jDgEfEhJ2Qt_Eg_gPHmhVko5Uv7qxT?usp=sharing
https://drive.google.com/file/d/1B8oGuXVH0y3WG8I1wXPf_FSpCNTLhxvX/view?usp=sharing
https://drive.google.com/file/d/1Nm5yfV_sS2AOMPc81j0crCePYb0OyCJE/view?usp=sharing
https://docs.google.com/document/d/1wHMUiYI8iwCCRcW2eHv6hv1M7lY3zl7aT7IDeApF_oo/edit?usp=sharing
https://drive.google.com/file/d/1RJZp7xy6Y92C6cqHMipt0BzFi9HgGsKz/view?usp=sharing
https://drive.google.com/file/d/1RJZp7xy6Y92C6cqHMipt0BzFi9HgGsKz/view?usp=sharing
https://drive.google.com/file/d/1XmRtLOAhCRHFZC8aKaw_OJlY5LtJ4_z5/view?usp=sharing
https://drive.google.com/file/d/1elK3aeStzhYjVvr9g63QaQgcw3P2XJh_/view?usp=sharing
https://drive.google.com/drive/folders/1THwqjKR9Ric4PoB_CJFcIHc02eIEMjUE?usp=sharing
https://drive.google.com/file/d/1tgzY6K09xowUfmyGQldyJqtKSm2EfKH6/view?usp=sharing
https://drive.google.com/file/d/1UE2qsDZ0Znw8Ao8cB-6RTstK-jHCcP2f/view?usp=sharing
https://drive.google.com/file/d/1UE2qsDZ0Znw8Ao8cB-6RTstK-jHCcP2f/view?usp=sharing
https://drive.google.com/drive/folders/1nRxJjZgp_w9mCKa6DrhFxsT3CYX8tKuS?usp=sharing

Examples of external and internal programmatic assessments conducted during Guided Practice are
provided on page 8.

6.6.1.b Assessment Instruments Guiding Teachers

7. Credential Recommendation: Description of process ensuring appropriate recommendation

All credential recommendations are made through the Office of Evaluation and Accreditation, where
two Credential Analysts review and verify Candidates’ “Recommendation Package.” When a Candidate
enters the MAT Program they are presented with the process to be recommended for California
Preliminary Credential through review of the MAT Student Handbook and the Credential Requirements
Checklist during the program orientation. This information is again a part of the Guided Practice
Orientation through review of the MAT Guided Practice Handbook, pgs. 52-53. Students are
encouraged to connect with the Accreditation Office early in their program. Two documents collect and
verify recommendation requirements and a third requests recommendation when all requirements are
met.

For Candidates seeking the BILA, the “Recommendation Packet” includes verification of all BILA
requirements (7.1.1.d, below), including the official score reports for the CSET LOTE Ill and V. These
requirements and primary language fieldwork competencies are verified by the BILA supervisor before
passing it onto the Credential Analyst. Fieldwork competencies are also documented by the Director of
fieldwork and the BILA adviser meets with students to document their BILA program of study.

Required Exhibits and links:

7.1.1a Credential Recommendation Checklist

7.1.1b Credential Verification Checklist

7.1.1c Credential Recommendation Request Form

7.1.1d Bilingual Authorization Fieldwork Competencies Verification

Moving toward program improvement in the Bilingual Authorization (BILA)

In preparation for the program review, faculty put together an advisory team made up of key
stakeholders in the field of bilingual education. This team includes full time and part-time MAT faculty
and current bilingual educators. The team met in the spring of 2020, reviewed the BILA standards, and
identified areas where the program was strong and where there were gaps. They collectively agreed
that the program was strong in teaching Candidates to support language and literacy development
across the curriculum for students learning English. Based on the standards review, the team, including
feedback from site-based stakeholders, identified that Candidates need further guidance on supporting
language and literacy development in the first language, Spanish. To address this need, an additional
text was added that BILA candidates will begin reading during EDUC 672 and continue reading in EDUC
677 with their BILA supervisor. The text is: Westerberg, G. & Davison, L. (2016). An educator’s guide to
dual language instruction: Increasing achievement and global competence, k-12. New York, NY:
Routledge. The attention to first language instruction is an area the team will monitor moving forward.

In addition to adding the text to better address first language instruction, faculty and the advisory team
revised the BILA competencies document to more accurately reflect the standards and goals of the
program. The updates included an additional emphasis on Spanish academic language and better
alignment between instructional practices and students’ backgrounds, experiences, Spanish proficiency


https://docs.google.com/document/d/1IzBG_loT-D6Y0yyuPy20BeYIX_oT6qO30YW1S4idz2I/edit
https://drive.google.com/drive/folders/1o2GTQuMs2MKx1VSw1z5xsTQ1FlRPQBrW?usp=sharing
https://drive.google.com/file/d/1OlN9o0QAIhmibrejCxpdjjE5heOaq_CM/view?usp=sharing
https://rossier.usc.edu/files/2019/11/2019-MATcred_cklist_rev111119-FINAL.pdf
https://rossier.usc.edu/files/2019/11/2019-MATcred_cklist_rev111119-FINAL.pdf
https://drive.google.com/file/d/1swCohZnOHgIaMTcM72-ZNA7zMkAulH_r/view?usp=sharing
https://drive.google.com/file/d/1BDqAGzgUNlr-1-VyNEyYofvXYIeO_0X2/view?usp=sharing
https://drive.google.com/file/d/1wj2p1jmwtOJGrBu57oV9vao-xRbuitgg/view?usp=sharing
https://drive.google.com/file/d/18MsBpjof-idDKdRrKXdDGhawX4rEw2yE/view?usp=sharing
https://drive.google.com/file/d/1Sok8jVmd41muM2G83AOUuPWwWQluM2_p/view?usp=sharing
https://drive.google.com/file/d/1wE_okSah7MCmZpVrWA6Hwv3MTfJvUj7x/view?usp=sharing

levels, and interests. A rubric was developed based on the revised competencies, which then led to the
creation of two additional documents: a fieldwork guide for supervisors and a fieldwork guide for
candidates. These documents outline the expectations, processes, and procedures for the fieldwork
portion of the Bilingual Authorization requirements. The team is confident that the updated BILA
documents will lead to greater clarity and consistency between and among supervisors and candidates
and make the BILA program more cohesive altogether. The BILA advisory team will continue to meet
throughout the year and will revisit the documents at the end of each semester to make additional
revisions that are deemed necessary. This plan to move forward has been developed based upon data
provided by key stakeholders, BILA Supervisors, and BILA Candidates.



